The main purpose of this study was to explore the positive and negative effects of the internship experience on the behavioural intentions of college students in Taiwan. The results of this study suggest five major types of experience; sensory, affective, creative cognitive, physical and relational; have different effects on satisfaction, willingness to return to the original internship organisation, willingness to work, willingness to recommend the internship organisation to other students, ability to move between departments during the internship, whether to continue with studies or suspend schooling, career transition, complaints to colleagues within the internship organisation and external complaints.
Introduction
One of the main goals of higher education (HE) is to prepare students for a future career (Santiago, 2009) . Traditionally, college education emphasises teaching theoretical knowledge, but industry demands practical skills and practice. After graduating from college; here defined as an institution of higher learning that grants the bachelor's degree in liberal arts, science or both; many Taiwanese students experience the frustration of not being well prepared for their desired career. Therefore, internship has become a major factor in the curricula and has been actively pursued as a viable procedure for bridging the theoretical world of academia and the practical world of industry. Internship is profession-oriented and aims to prepare students with work-related skills and expertise related to their future career. It is a process in which students are involved in real work situations, enabling them to establish career development goals. By working in industry during their college years, students have the opportunity to apply knowledge learned in the classroom and gain practical perspectives regarding work and society.
From the point of view of students, internship helps to familiarise them with practical skills, enhance social relationships, motivate future learning and develop a socially acceptable personality (Calloway & Beckstead, 1995) . College students are open to changes, and their behavioural intentions, attitudes and values are still developing. Zeithaml, Berry, and Parasuraman (1996) stated that behavioural intentions can be categorised into positive and negative aspects. The positive behavioural intentions include loyalty and the willingness to offer more. Negative behavioural intentions include transition, internal complaints and external complaints. Behavioural intention in this research article refers to the possibility that students will work in the leisure industry after participating in the internship programme.
College years are essential for establishing true values and a positive attitude to life (Huang, 1993) . The internship programme provides students with the opportunity to discover their job interests and objectives through real work experience under professional guidance. The internship experience and behavioural intentions are basic aspects that colleges include to facilitate the acquisition of appropriate career values and enhance personal development.
The major concerns in business settings are practical skills and expertise. Students learn practical work and social skills, become more independent, and increase their social experience through the internship programme. In Taiwan, leisure management has recently become a popular educational subject in colleges, and the students majoring in it have increased in number, from 9,083 in 1993 to 64,190 in 2007, or 4 .89% of the total number of college students in Taiwan (National Policy Foundation, 2008) . In addition to the regular curriculum, students are required to participate in internship programmes and work part-time in the relevant industry for up to one year. The internship experience is crucial in developing self-recognition and a positive attitude, as well as enhancing social relationships and practical skills. Students are well-prepared for joining the work force and the abilities learned through the internship are critical for their future success.
Previous studies suggest that many graduates are unable to handle the pressure of workrelated challenges (Wang, 2002) . West and Jameson (1990) suggested that the more internship experience students get during college years, the less likely they are to want to work in that field on completion of their studies. Fox (2001) stated that a bad internship experience is likely to deter young students from joining the industry. According to Waryszak (1999) , students will feel frustrated if the internship programme is not fulfilling and rewarding; therefore, they may not want to stay in the same career area. To determine the effect of internship on students majoring in leisure management, a quantitative study of the students' internship experience was undertaken. This study explored the internship experience from students' perspectives, and further analysed the effect of internship experience on their behavioural intentions. Chen, Hu, Wang and Chen (2011) The research aimed to provide valuable data for colleges, internship organisations and vocational education agencies to assist with developing better approaches and comprehensive systems for planning internship programmes. The survey in this research was targeted at students majoring in leisure management who had completed their internship programme. The hypotheses of the research were as follows:
1. A positive internship experience significantly affects behavioural intentions. 2. A negative internship experience significantly affects behavioural intentions.
Literature review
Taiwanese college HE traditionally emphasises teaching theoretical knowledge. Once engaged in their career, students who have graduated from college often realise that the real-world work situation is vastly different from the theory they learned (Huang & Huang, 2004) . Consequently, colleges have begun to work with industries to arrange internship programmes so that students can become acquainted with business operations and the work environment. Internship is part of the college/industry co-operation programme through which students at universities in Taiwan are offered workplace learning opportunities, in partnership with leisure organisations. Their education takes place both in college and in industry, with the intention of reinforcing both learning and career development through providing an effective internship experience.
Terms and statements in the leisure service industry
The leisure service industry is a complex and multi-faceted one, encompassing a number of dimensions. The leisure service industry in Taiwan has been defined as: "any industry which provides relative products or services to people who are engaged in leisure activities" (Wu, 2003, p. 30) . For the purposes of this study, the leisure industry was divided into the leisure and entertainment industry, and the tourism and recreation industry.
The leisure and entertainment industry caters for everyday leisure pursuits and includes sectors such as: the computer games industry, publishing industry, music industry, entertainment industry, and food industry. Activities such as shopping, watching movies, singing Karaoke, reading, having coffee and listening to music, are also encompassed within the leisure and entertainment industry. The tourism and recreation industry provides services that people need when travelling. It includes the transportation, hotel, food service and tourist agency sectors. It provides every service people might need from the beginning to the end of a holiday.
Internship
According to Beggs, Ross, and Goodwin (2008) , internship courses provide learning opportunities for undergraduates to experience professional practice and activities associated with knowledge application. Thus, as Fox (2001) stated, internship is an opportunity to close the gap between learned theory and practical reality. Most colleges in Taiwan that have a Leisure Management Department require students to participate in an internship programme to help them gain practical work experience, learn to apply concepts they have learned and prepare for their future careers. Colleges that require internships usually have established policies regarding the programmes which regulate matters such as minimum hours, work duties, credits and means of assessment (Huang & Huang, 2004) . According to Busby (2003) , the framework for internship programmes differs between institutions, with programme hours varying from 12 weeks to 12 months. The internship is a defined part of the curriculum, a professional practicum which is implemented by arranging for students to gain actual experience through working in industry. Through practical experience, students learn the characteristics of jobs and develop advanced skills. In this study, internship is defined as the process of students working in the industry to gain credits for the programme in accordance with the college's bylaws.
Internships help students develop skills of critical self-reflection and identify future career perspectives. The internship experience increases students' abilities, works to their future advantage (Collins, 2002) , and also enhances communication and co-operation between academic institutions and industries. Colleges may benefit by improving their overall academic performance through exposure to new technology and service concepts from industry. Internships can help students learn further practical perspectives on the subject, and increase their skills and expertise. The internship programme also expands the possibilities for research co-operation between institutions and industries (Busby, 2005) .
A valuable internship programme prepares students for successful and fulfilling careers. According to Davies (1990) , internship is a great opportunity for students to integrate knowledge and skills. The learning experience in an internship affects students' learning outcomes and attitudes towards their future careers. Fox (2001) suggested that a bad internship experience could cause students to change their career path. Neuman (1999) stated that students engaging in internship programmes can gain in-depth career perspectives, which may give them an advantage over those without internship experiences.
The internship is an integral part of a student's career development and may have numerous positive impacts on students (Lam & Ching, 2007) . Lerner (1988) noted that internship can provide students with experience in specific areas of career interest and ultimately increase their potential to have a successful career. Educators believe that real life experiences and professional development are the most beneficial aspects of the internship programme for college students. A study by Mihail (2006) pointed out that while students are still in college, internships can help them to develop the critical core skills demanded by global markets including: communication, time management, self-confidence and self-motivation. The internship experience offers students a means of learning about real world situations. Nefstead (1982) suggested that students can develop positive self-image and healthy selfesteem from a positive overall internship experience.
None of the above studies specifically investigated the effects of the internship experience on the behavioural intentions of students majoring in the leisure field and the purpose of this study was to partly fill this gap by investigating the perspectives of students who had completed their internship programme.
Experience proposed an integrated conceptual framework of experiential marketing and suggested how it affects behaviours, based on the psychological theorising of individual consumers. He identified five key consumer experiences: sensory, affective, creative cognitive, physical and relational. In Schmitt's theory, emphasis is placed on the marketing of experiences, but his ideas have wider potential for exploring the experiential dimensions of internships.
In designing this study the five types of experience proposed by were referred to in the development of a scale for evaluating internship experiences. The original meanings were extended in scale and the themes were derived from interviews with students who had completed internship programmes. The research also drew on the work of Zeithaml et al. (1996) , as discussed earlier in the paper, in investigating student's behavioural intentions and how these are influenced by internships.
Methods
To investigate the factors of internship experience and behavioural intentions, an initial questionnaire was designed based on the literature review, and 10 students were selected using a purposive sampling method. These students, who had previously completed internships, were then interviewed by the researcher. Before the interviews, the researcher helped the interviewers to better understand the meanings of terms and interview topic guides, in order to ensure a consistent interview process. The interviews encompassed topics related to internship experience, behavioural intentions after the internship and personal data.
Based on data from the interviews, the key factors of internship experiences and the behavioural intentions were classified into positive and negative aspects. The sample descriptive statistics were explored through 10 factors: college system, college year when joining the internship programme, age, gender, educational background, related work experience prior to internship, work location, industry type, work time and work duties.
Following this initial study, the questionnaire was examined and modified by three experienced professors from the Department of Leisure Management. A purposive sampling method was employed to identify 50 students for interview who had finished their internships.
Using their responses to the questionnaire, correlation analysis was performed with factors of internship experience and behavioural intentions, and the five least selected correlation coefficient items were removed. The relative factors of internship experience were then analysed using factor analysis, and the two items with factor loading less than 0.4 were removed.
The final questionnaire was devised with face validity and construct validity, and had four different parts: positive factors of internship experience, negative factors of internship experience, behavioural intentions after internship, and personal data. The first three parts of the questionnaire were assessed using a 5-point Likert scale, and the personal data were assessed on a nominal scale.
The study subjects were college students majoring in leisure management in Taiwan. Students who had registered in the autumn of 2009 and the spring of 2010 and had completed the internship programmes were included in the study. Six hundred and fifty surveys were sent out and 611 were collected, giving a 95% response rate. There were 68 incomplete surveys leaving 543 effective surveys and the data was analysed with SPSS 12.0.
Results and discussion

Sample analysis
Students from technology colleges accounted for 77.1% of the sample; with general college students making up the remaining 22.9%; 54.5% of the sample were female, 45.5% male.
The most common age of the sample population was 21, accounting for 44.0% of the sample, and those aged 22 accounted for 35.6%. 54.8% of the group majored in non leisure/tourism-related departments while 30.7% of the group majored in tourism-related departments. 45.8% of the sample frame population did not have any work experience in the food service industry prior to the internships: 46.1% were in southern Taiwan, and 29.1% were in northern Taiwan. The duration of the internships was about six months, accounting for 52% of the total. The positions students held in internships were also taken into account: 59.8% were assigned to fixed positions while 38.7% were assigned to shifting positions.
The research adopted descriptive statistics and regression analysis to evaluate the effects of various factors of positive and negative experiences on behavioural intentions.
Reliability and validity of the positive and negative experiences scale
The researcher analysed 18 items of the factors of positive experiences, using principal components analysis to identify the factors. In order to maximise the differences within each factor after rotation, the researcher applied varimax to conduct orthogonal rotation. Based on Kaiser's (1974) method, the researcher adopted the factors in which eigenvalues were more than 1 as archetypes. After defining each item, the researcher looked at Schmitt's (1999) key consumer experiences: sensory, affective, creative cognitive, physical and relational. The accumulated variation for these five archetypes was 55.27%. Cronbach's α were 0.90, 0.87, 0.78, 0.82 and 0.84 respectively, matching standard validity and reliability. Applying the same method, the researcher analysed 25 items for factors of negative experiences of internships. The accumulated variation for sensory experiences, affective experiences, creative cognitive experiences, physical experiences and relational experiences was 57.31% while the separate Cronbach's α for these items were 0.90, 0.84, 0.88, 0.86 and 0.77 respectively, matching the standards of validity and reliability.
Analysis of the extent of agreement with factors of positive and negative experiences
The mean and standard deviation (SD) of the 24 factors were analysed. The data indicated that most of the students "strongly agree" or "agree" with the following three factors: "the affirmation of customers from the internship made me feel a strong sense of accomplishment" (4.08), "the internship made me face the reality of society" (4.17) and "the internship increased my social experiences" (4.16). However, for other factors the sample frame population mostly replied with "neither agree nor disagree" or "agree" (Table 1) .
Aspects of factors of positive experiences M SD
Factor 1: Affective experiences
The internship enabled me to make many friends, expanded my vision, and made me feel that the effort was worth it. 4.00 0.84
The memories that the internship gave me made me feel that the hard work was worth it. 3.90 0.81
The results of the internship made me feel that it was worth it to spend time and effort. 3.74 0.87
Factor 2: Sensory experiences
The affirmation of customers from the internship made me feel a strong sense of accomplishment. According to the survey, the students did not show a high extent of agreement on the 24 factors of positive experiences. However, the results indicated that the affirmation of customers during the internship made the students feel a strong a sense of accomplishment.
Moreover, the internships also helped the students increase their social experiences and gain a sense of social realism.
The mean and SD of the 20 factors of negative experiences were analysed. The results demonstrated some agreement on a number of the factors of negative experiences. The surveyed students in general replied with "agree" or "neither agree nor disagree" for the following factors: "I had unpleasant feelings because my position as an intern made it possible for me to be ordered around by others" (3.05); "the internship made me feel that I was low-cost labour, which gave me unpleasant feelings" (3.11), "the internship changed my work values" (3.48), "the internship made me disapprove of the payment and fringe benefits of the leisure industry" (3.05), "the internship made me feel that I still lack the ability to enter the workplace" (3.08) and "the internship made me feel that my work ability did not meet the needs of the leisure industry" (3.10). However, for other factors, the students generally responded with "disagree" or "neither agree nor disagree" ( Table 2 ).
Aspects of factors of negative experiences M SD
Factor 1: Sensory experiences
The internship made me feel that I was low-cost labour, which made me feel unpleasant. 
Factor 4: Creative cognitive experiences
The internship made me feel that my work ability could not meet the needs of the leisure industry. 3.10 0.98
The internship made me feel that I still lacked the ability to enter the workplace. 3.08 0.99
Factor 5: Relational experiences
The internship made me learn the inveteracy of society. 2.49 1.03
The internship made me feel that I was not socialised for early exposure to society. 2.36 0.94 Table 2 : Analysis of the extent of agreement with the factors of negative experiences
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The results suggested that the majority of students did not show significant agreement about the factors of negative experiences. In other words, they did not encounter these negative experiences. However, some of the surveyed population had unpleasant feelings because they were often ordered about as interns, and on occasion they even felt like they were only low-cost labourers. The internships thus caused them to change their work values, and disapprove of the payment and fringe benefits of the leisure industry.
This result was in accordance with the theory of Elkins (2002), who suggested that satisfactory internships can provide students with excellent work experiences and skills while terrible internships, in which students undertake only insignificant chores, may do the opposite. These phenomena should be taken into consideration and reviewed by the internship organisation. More importantly, higher education institutions (HEIs) should also establish strong and beneficial ties with the internship units, and develop internships and industry-specific education (Inui, Wheeler, & Lankford, 2006) . According to this research, the internships made some students feel that they had insufficient abilities to enter the work force and that their skills could not meet the needs of the leisure industry. As a result, students were inspired to strengthen their own knowledge, skills and abilities after their internship experience.
Analysis of the extent of agreement for each behavioural intention
To study the behavioural intentions of students after their intern experiences, the mean and standard deviation (SD) of the items were analysed. For the following statements, the students expressed negative reactions and answered "disagree" or "neutral": "after experiencing the internship, my internship unit caused me to have thoughts of changing my internship unit" (2.82), "after experiencing the internship, I had thoughts of suspension of schooling" (2.11) and "after experiencing the off-campus experiences, I desire a career transition (e.g. pursuing further education, switching my career to work as teaching staff, etc") (2.86). For other questions, they answered mostly "agree" or "neither agree nor disagree" (Table 3 ).
The majority of the sample population did not express extreme attitude changes after experiencing their internships. Few of them thought about changing their internship units or making career transitions. They preferred to finish their internships in their original units and tended to go back to their former education institutions to finish their academic degrees. Chen, Hu, Wang and Chen (2011) The effect of factors of positive experiences on behavioural intentions
Aspects of behavioural intention M SD
The positive aspects of experiences; sensory, affective, creative cognitive, physical and relational; were used as five independent variables. Behavioural intentions; satisfaction with experiences, willingness to return to the original unit, willingness to work, willingness to recommend (the internship organisation to other students), unit transition, consideration of suspension of schooling, career transition, internal complaint and external complaint; were set as the dependant variables. Regression analysis was then carried out (Table 4) . According to the results, sensory experience had no significant effect on satisfaction with experiences, willingness to return to the original unit, willingness to work, willingness to recommend, unit transition, consideration of suspension of schooling, career transition, internal complaint or external complaint.
Constant
However, affective experiences had positive influences on satisfaction with experiences, willingness to return to the original unit and willingness to work; but negative influences on unit transition, consideration of suspension of schooling, career transition and external complaint.
This demonstrated that pleasant feelings, learning experiences and valuable efforts were the three most important factors that determined the students' extent of satisfaction with the internships. In other words, if the sample population made friends, gained valuable experience and had great memories from the internships, they felt that their efforts were worthwhile and thus committed themselves to the internship units and the leisure industry. These individuals might be more likely to engage in the leisure industry with less thought of career transition.
Creative cognitive experiences had a positive effect on willingness to recommend, but negative effects on unit transition and external complaint. The internships provided students with opportunities to think about whether they should continue staying in the leisure industry to obtain employment and also inspired them to live better lives. During their off-campus internships, students encountered people from all walks of life and discovered more about society; they were inspired to acquire advanced knowledge and professional skills. Due to this transformation, the students sometimes reconsidered many critical issues in their lives during the internships. They were willing to recommend the leisure industry to others, did not consider career transition and did not complain about the problems they faced during internships to people outside the internship units.
Physical experiences had a positive effect on internal complaint but negative effects on willingness to recommend and consideration of suspension of schooling. This indicated that when the students encountered problems during their internships, they complained to their supervisors or their colleagues, and were not willing to recommend that other people engage in the leisure industry. However, they did not consider suspension of schooling.
Relational experiences had positive effects on satisfaction with experiences, willingness to return to the original unit, willingness to work and willingness to recommend; but a significant negative influence on external complaint. The results illustrated that after experiencing the off-campus internships, students became more passionate about the leisure industry and set it as a goal for future career planning. Accordingly, students who loved the leisure industry did not make career transitions and were willing to return to the original units after their internships; moreover, they did not complain about the problems they faced during internships to other people.
In conclusion, according to the above analysis, the first hypothesis of the research -"a positive internship experience significantly affects behavioural intentions" -was partly supported.
The effect of factors of negative experiences on behavioural intentions
Here the negative aspects of experiences; sensory, affective, creative cognitive, physical and relational; were used as five independent variables. Again, behavioural intentions; satisfaction with experiences, willingness to return to the original unit, willingness to work, willingness to recommend (the internship organisation to other students), unit transition, consideration of suspension of schooling, career transition, internal complaint and external complaint; were set as the dependant variables. Regression analysis was then carried out (Table 5 ).
The results showed that negative sensory experiences had a positive effect on career transition but negative effects on satisfaction with experiences, willingness to return to the original unit, willingness to recommend and willingness to work. The results implied that if students were treated unequally and were ordered about by others due to their positions as interns, it made them feel that they were low-cost labourers and caused a dislike of the working environment of the leisure industry. Students also reflected that the internships made them felt that it was "simply work", and they could not gain knowledge or skills. They had unpleasant feelings during these internships and even considered career transitions. Some intended to pursue further education or engage in an industry, rather than the leisure industry.
Affective experiences had a positive effect on unit transition, but a negative effect on willingness to return to the original unit. This indicated that if the students felt frustrated, nervous, miserable, or stressed during the internships, they might think about unit transitions. If the students were not satisfied with the overall internships, they might not be willing to return to the original internship units afterwards, even if that were possible. Creative cognitive experiences had positive effects on satisfaction with experiences. This showed that students might feel that they still lacked the ability to enter the workforce and that their work abilities could not meet the needs of the leisure industry.
Physical experiences had significant positive effects on career transition, internal complaint and external complaint. The results indicated that the students had changed their work values as a result of the work environments. They looked positively on items such as frequent overtime work, vacation systems, payment and fringe benefits of the leisure industry. However, some students still complained to their supervisor or colleagues if they faced problems (negative experiences) during internships.
Relational experiences had a positive effect on consideration of suspension of schooling. The result strongly suggested that some of the students were forced to face the inveteracy of society and felt that they were not socialised enough, or that they had not had enough early exposure to society. Consequently, some considered suspending their education.
In conclusion, given the above analysis, the second hypothesis of the research -"a negative internship experience significantly affects behavioural intentions" -was partly supported.
Conclusions
Having undertaken secondary research into the effects of internship experiences on the behavioural intentions of college students, the research target group war interviewed. The results verified that the hypotheses were supported and the research goals were achieved.
In terms of positive experiences of internships, the students agreed that they had made many friends and acquired valuable skills in interpersonal relationships. They had expanded their perspectives during the internships, and believed their efforts were worthwhile. The results of this study support the views of Inui et al. (2006) who stated that internships can benefit students in various ways, including knowledge management, interpersonal relationships and professional experiences. In terms of sensory experiences, praise from customers during their internships gave the students a strong sense of accomplishment. Students took the opportunity to understand the realities of society and enhance their social experiences. They became more tolerant and patient when managing tasks and work. Analysis of the positive experiences showed that internships also increased the students' ability to critically reflect on professional business (Tribe, 2001 ) and helped them set future career goals. Students also reflected that they had acquired professional skills and knowledge during their internships.
Following analysis of negative experiences, it appeared that some students had unrealistic expectations of the type of work experience internships would provide and were disappointed when expected to perform what they regarded to be menial tasks. These findings are in line with those of Waryszak (1999) who posited that students will become frustrated if their internship is not fulfilling and rewarding. It is thus important to ensure that students are appropriately prepared for their internship by being made aware of workplace values and expectations.
Higher education is no longer only for the "elite" as it used to be: practical and technical colleges also provide a solid education for professional learning. Therefore, when planning courses for the leisure industry, colleges should focus not only on theoretical knowledge and abstract skills, but also on helping students develop appropriate work values and attain real world experiences. With this approach, colleges could enable students to experience authentic applications of theoretical knowledge and verify academic discourses.
Some students felt that they had been treated as low-cost labourers in their internships. To solve this problem, a stronger system of internship instruction is needed in order to provide better communication channels for the interns. This system is crucial in order for students to adapt to the work and environment of the internships. Further research could compare different student qualities and their differences in terms of satisfaction. In this way, the students, teachers, colleges, and industry could understand more clearly the connection between internships and student satisfaction, and provide more valuable perspectives and suggestions. This prospect has provided a direction for future studies and may help to eliminate the gap between the students and the internship units by complementing each other's roles.
This research was based on college students' off-campus internship experiences and was intended to provide useful data for HEIs in Taiwan, the industry liaison system and students' off-campus internships. The intention was to explore some of the possible the reasons for students' need for multiple career opportunities, as well as the needs of potential employers in the future career market. It also has provided analytical insights and practical suggestions for related units such as HEIs and future researchers. It provides a useful reference point to assist HEIs in developing curricula which deliver practical experience and professional skills to students as future staff for the leisure industry. It highlights the need to plan better for offcampus internships and create appropriate models for internships which will help students with more effective future career planning.
